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OZEL KAGITHANE NAZMIi ARIKAN FEN BiLIMLERiIi OKULLARI
OLCME-DEGERLENDIRME POLITiKASI

(PRIVATE KAGITHANE NAZMIi ARIKAN FEN BILIMLERI SCHOOLS
ASSESSMENT POLICY)

1. MISYONUMUZ VE VIiZYONUMUZ (OUR MISSION AND VISION)

1.1. Misyonumuz (Our Mission)

Atatiirk Ilke ve Devrimlerini rehber edinerek; ana sinifindan lise son smifa kadar biitiinciil,
tutarli ve 6grenen merkezli bir egitim modeli sunmak.

Bireysel farkliliklart gozeten, ¢ok dilli ve kiiltlirleraras1 bir 6grenme ortami1 olusturarak; etik
degerleri gii¢lii, akademik olarak yetkin, yenilik¢i, arastirmaci, tiretken ve yasam boyu 6grenme

becerilerine sahip bireyler yetistirmek.

Ogrenenlerimiz yalnizca bugiiniin degil, daha siirdiiriilebilir bir diinyanin da aktif sorumluluk

sahibi bireyleri olmalarin1 saglamak.

(Guided by Atatiirk’s Principles and Reforms, to provide a holistic, coherent and
learner-centered educational model from kindergarten through the final year of high school.

To cultivate individuals who respect individual differences and thrive in a multilingual and
intercultural learning environment; individuals who possess strong ethical values, academic
competence, innovation, research skills, productivity and lifelong learning abilities.

To ensure that our learners become active and responsible individuals not only for today’s

world but also for a more sustainable future.)
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1.2. Vizyonumuz (Our Vision)

Ogrenenlerimiz ; akademik, sosyal, kiiltiirel ve etik acidan donanimli, cagin gerektirdigi tiim
becerilere sahip, ulusal ve uluslararas1 arenada fark yaratan, liderlik potansiyeli yiliksek bireyler
olarak yetistirmek.

Egitimde yenilik¢iligi, bilimi, siirdiiriilebilirligi ve toplumsal sorumlulugu merkeze alan;
uluslararasi diizeyde ornek gosterilen, ilham veren ve gelecegi sekillendiren bir egitim kurumu

olmak.

(To educate our learners as individuals who are academically, socially, culturally and
ethically well-equipped; who possess the skills required by the modern age; who make a
difference at national and international levels and who demonstrate strong leadership potential.

To become an internationally recognized, inspiring and future-shaping educational
institution that places innovation, science, sustainability and social responsibility at the center of

education.)

2. IB MiSYONU (IB MISSION STATEMENT)

Uluslararas1 Bakalorya, kiiltlirleraras1 anlayis ve saygi ile daha iyi ve daha baris¢il bir diinya
olusturulmasina yardimei olacak arastiran-sorgulayan, bilgili ve duyarli geng insanlar yetistirmeyi
amaclar.

Bu amaca yonelik olarak kurulus, yeni ufuklar acici uluslararasi egitim programlar: ve titiz
degerlendirme yontemleri gelistirmek amaciyla okullar, devletler ve uluslararasi kuruluslarla
calismaktadir.

Bu programlar, diinya genelinde Ogrencileri, diger insanlarin da farkliliklariyla hakl

olabilecegini anlayan, etkin, sefkatli ve yasam boyu 6grenmeye inanan bireyler olmaya tesvik eder.
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(The International Baccalaureate aims to develop inquiring, knowledgeable and caring
young people who help to create a better and more peaceful world through intercultural
understanding and respect.

To this end the organization works with schools, governments and international
organizations to develop challenging programmes of international education and rigorous
assessment.

These programmes encourage students across the world to become active, compassionate

and lifelong learners who understand that other people, with their differences, can also be right.)

3. OLCME VE DEGERLENDiRME FELSEFEMIZ (OUR PHILOSOPHY OF
ASSESSMENT)

Ozel Kagithane Nazmi Arikan Fen Bilimleri Okullarinda dlgme ve degerlendirme, IB PYP
felsefesi dogrultusunda 6greneni merkeze alan biitiinciil bir siiregtir. Degerlendirme; 6grenenlerin
bilgi, kavramsal anlayis ve becerilerini zaman i¢inde izlemeyi ve gelistirmeyi amaclar.

Degerlendirme, 6grenme siirecini goriiniir kilar ve geri bildirim ile ileri bildirim yoluyla
ogrenenlerin ilerlemelerini anlamalarini ve bir sonraki adimlarini planlamalarini destekler. Bu siireg,
Ogrenen sorumlulugunu ve 6z diizenleme becerilerini gli¢lendirir.

Degerlendirme uygulamalar1 adil, seffaf ve kapsayicidir. Elde edilen kanitlar, 6gretimi
gelistirmek amaciyla pedagojik liderlik ekibi ve Olgme ve Degerlendirme Birimi tarafindan diizenli

olarak kullanilir.

(At Private Kagithane Nazmi Arikan Fen Bilimleri Schools, assessment is a holistic,
learner-centered process aligned with the IB PYP philosophy. It aims to monitor and develop
learners’ knowledge, conceptual understanding and skills over time.

Assessment makes learning visible and through feedback and feedforward, supports
learners in understanding their progress and planning next steps. This process strengthens
learner agency and self-regulation.

Assessment practices are fair, transparent and inclusive. Evidence is regularly used by the

pedagogical leadership team and the Assessment Unit to inform and improve teaching.)



o N
&8 C

>

/Nazmi Arikan . .
) .
Kagithane Kampiisii Lyl

SO
()

4oya\eS

FEN BiLiMLERI

4. OLCME POLITIKASI HAKKINDA (ABOUT THE ASSESSMENT POLICY)

Okulumuz, 1739 sayili Milli Egitim Kanunu’nda yer alan Tiirk Milli Egitim Sisteminin genel
esaslar1, okul ve IB misyonu dogrultusunda 6lgme ve degerlendirmeyi 6grenmeyi destekleyen ve
gelistiren temel bir siire¢ olarak ele alir.

Olgme ve degerlendirme uygulamalarimiz; dgrenenlerin akademik kazanimlarmin yam sira
beceri, deger ve yetkinlik gelisimlerini izlemeyi, bireysel farkliliklar1 gozetmeyi ve o6grenme
stirecine nitelikli geri bildirim ve ileri bildirim saglamay1 amagclar.Bu politika, okul yonetimi ve

ogretmenlerin isbirligi ile gelistirilir, uygulanir ve diizenli araliklarla gdzden gecirilir.

(In line with the General Principles of the Turkish National Education System stated in
Law No. 1739, our school’s mission and the IB missions, our school regards assessment as a

fundamental process that supports and enhances learning.

Our assessment practices aim to monitor learners’ development of skills, values and
competencies alongside their academic achievement, take individual differences into account,
and provide high-quality feedback and feedforward to support the learning process. This policy is
collaboratively developed, implemented and regularly reviewed by school leadership and

teachers.)

5. 1B OGRENEN PROFILI iLE UYUMLU DEGERLENDIRME (A4SSESSMENT ALIGNED
WITH THE IB LEARNER PROFILE)

Degerlendirme siireclerimiz; 6grenenlerin akademik gelisimlerinin yani sira sosyal, duygusal
ve etik gelisimlerini kapsayan biitlinciil bir anlayis tizerine yapilandirilir.
Olgme ve degerlendirme uygulamalari, IB Ogrenen Profil 6zelliklerinin gelisimini goriiniir kilacak
ve destekleyecek sekilde planlanir, uygulanir ve diizenli olarak gézden gegirilir.

Okulumuzda degerlendirme; arastiran-sorgulayan ogrenenlerin  merak ve sorgulama

becerilerini, bilgili 6grenenlerin kavramsal derinliklerini, diisiinen 68renenlerin elestirel ve yaratici
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distinme stireglerini, iletisim kuran Ogrenenlerin kendilerini farkli bigimlerde etkili ifade etme
becerilerini izlemeyi ve gelistirmeyi amaglar.
Ayni zamanda ilkeli 6grenenlerin akademik diiriistliik ve etik sorumluluklarini, agik gortisli

ogrenenlerin farkli bakis acilarina saygilarini, duyarli 6grenenlerin empati ve toplumsal

sorumluluklarin1 degerlendirme siire¢lerinin dogal bir pargasi olarak ele alir.
Bununla birlikte degerlendirme; riski goze alan 6grenenlerin yeni 6grenme deneyimlerine cesaretle
yaklagmalarini, dengeli Ogrenenlerin akademik, sosyal ve duygusal alanlar arasinda denge
kurmalarint ve doniisiimli diisiinen 6grenenlerin kendi 6grenme siireclerini degerlendirmelerini ve
gelistirmelerini destekler.

Bu dogrultuda IB Ogrenen Profili &zellikleri, 6lgme ve degerlendirme politikamizin temel
referans noktasi1 olarak kabul edilir ve tim degerlendirme uygulamalariin planlanmasi,

uygulanmasi ve iyilestirilmesinde rehberlik eder.

(Our assessment processes are structured around a holistic approach that encompasses
learners’ social, emotional and ethical development in addition to their academic growth.

Assessment practices are planned, implemented and regularly reviewed in ways that make
the development of IB Learner Profile attributes visible and support their growth.

At our school, assessment aims to monitor and develop the curiosity and inquiry skills of
inquiring learners, the conceptual depth of knowledgeable learners, the critical and creative
thinking processes of thinkers and the ability of communicators to express themselves effectively
in diverse ways.

At the same time, assessment considers principled learners’ academic integrity and ethical
responsibility, open-minded learners’ respect for diverse perspectives and caring learners’
empathy and social responsibility as an integral part of assessment processes.

Furthermore, assessment supports risk-takers in approaching new learning experiences
with confidence, balanced learners in maintaining balance across academic, social and
emotional domains and reflective learners in evaluating and improving their own learning
processes.

Accordingly, the IB Learner Profile attributes are recognized as the core reference point of
our assessment policy and guide the planning, implementation and improvement of all

assessment practices.)
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6. OLCME VE DEGERLENDIRMENIN TEMEL iLKELERI (KEY PRINCIPLES OF
ASSESSMENT)

Okulumuzda 6l¢gme ve degerlendirme, PYP felsefesi dogrultusunda 6grenmeyi destekleyen,
Ogreneni merkeze alan ve Ogretimi siirekli olarak bilgilendiren temel ilkeler {izerine

yapilandirilmistir.

(At our school, assessment is structured around key principles that support learning, place

the learner at the center and continuously inform teaching in line with the PYP philosophy.)
6.1. Ozgiin (Authentic)
Ogrenen katilimimi tesvik etmek i¢in yasanmis deneyimlerle baglanti kurulmasimi destekler.

(Assessment supports connections with real-life experiences in order to encourage learner

engagement and participation.)

6.2. Acik ve Belirgin (Clear and Explicit)
Bunlara istenilen O68renme hedefleri, basar1 kriterleri ve Ogrenenlerin 08renmek igin

kullandiklar siire¢ dahildir.

(Assessment includes clearly defined learning goals, success criteria and the processes
learners use to support their learning.)
6.3. Cesitli (Varied)

Ogrenenlerin 6grenmesiyle ilgili tam goriintiiyii olusturmak icin daha cesitli araglar ve amaca

uygun stratejiler kullanir.

(A wide range of appropriate tools and purposeful strategies is used to build a

comprehensive picture of learners’ learning.)
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6.4. Gelisimsel (Developmental)
Baskalariyla olan iligkilere yonelik performanstan ziyade bireysel 6grenenin gelisimine

odaklanir. Her 6grenenin kisisel bir 6grenme yolculugunda oldugunun bilincindedir.

(Assessment focuses on individual learner growth rather than performance in comparison

with others. It recognizes that every learner is on a personal learning journey.)

6.5. isbirlikci (Collaborative)

Ogretmenleri ve 6grenenleri degerlendirme gelistirme ve degerlendirme siirecine dahil eder.

(Assessment involves both teachers and learners in the development of assessment practices

and in the assessment process itself.)

6.6. Etkilesimli (Interactive)

Degerlendirme, 6grenme hakkinda siiregelen ve yinelemeli diyaloglardan olusur.

(Assessment consists of ongoing and iterative dialogues about learning.)
6.7. Tleri bildirim icin geri bildirim (Feedback for Feedforward)

Gelecekteki 6grenmeyi desteklemek igin neyin gerekli oldugunu bildirmek iizere mevcut
ogrenme hakkinda geri bildirim ve ileri bildirim saglar (Hattie, Timperley 2007) ve 6grenenlerin

motivasyonunu artirir.

(It provides feedback and feedforward on current learning to identify what is needed to support

future learning (Hattie & Timperley, 2007) and enhances learners’ motivation.)

7. DEGERLENDIRME YAKLASIMIMIZ (OUR APPROACH TO ASSESSMENT)

Okulumuzda degerlendirme, PYP kapsaminda 6greneni merkeze alan ve 6grenme ile 6gretimi
stirekli olarak bilgilendiren biitiinctil bir siiregtir. Degerlendirme; 0grenmenin izlenmesi,
belgelenmesi ve degerlendirilmesini kapsar. Bu siirecte geri bildirim ve ileri bildirim, 6grenenlerin

ogrenmelerini anlamalari, gelistirmeleri ve bir sonraki adimlarin1 planlamalari i¢in temel bir aractir.

10
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Degerlendirme uygulamalari; 6grenme i¢in degerlendirme, 6grenme olarak degerlendirme
ve Ogrenmenin degerlendirilmesi yaklagimlarinin biitiinciil ve dengeli bigimde kullanilmasi ile

yurttiliir.

(At our school, assessment within the PYP is a holistic process that places the learner at the
center and continuously informs teaching and learning. Assessment includes the monitoring,
documenting and evaluating of learning. Feedback and feedforward are essential tools that
support learners in understanding their learning, improving it and planning next steps.

Assessment practices are implemented through a balanced and integrated use of

assessment for learning, assessment as learning and assessment of learning.)
7.1. Ogrenme i¢cin Degerlendirme (Assessment for Learning)

Ogrenme icin degerlendirme, 6grenme siireci boyunca &grenenlerin ilerlemesini izlemek ve
Ogretimi ihtiyaclara gore uyarlamak amaciyla kullanilir. Bu siirecte sunulan geri bildirim,
ogrenenlerin mevcut dgrenmelerini anlamalarini saglarken; ileri bildirim, 6grenmenin bir sonraki
adimlarina yonelik yonlendirme sunar.

Gozlem, 6grenme iizerine diyaloglar ve zamaninda sunulan geri bildirimler ve ileri bildirimler

aracilifiyla 6grenenlerin gii¢lii yonleri ve gelisim alanlar1 belirlenir.

(Assessment for learning is used throughout the learning process to monitor learners’
progress and adapt teaching in response to learners’ needs. In this process, feedback and
feedforward helps learners understand their current learning, while feedforward provides
guidance for next steps in learning.

Through observation, learning-focused dialogue and timely feedback, learners’ strengths

and areas for development are identified.)

7.2. Ogrenme olarak Degerlendirme (4Assessment as Learning)

Ogrenme olarak degerlendirme, Ogrenenlerin kendi ogrenmelerini izlemelerini, geri
bildirimleri ve ileri bildirimleri kullanarak 6grenmelerini uyarlamalarini ve 6grenme sorumlulugunu
istlenmelerini destekler. Bu yaklasim, 6grenenlerin 6z diizenleme becerilerini gelistirmeyi amaglar.

Oz degerlendirme, akran degerlendirmesi ve doniisiimlii diisiinme ¢alismalari; dgrenenlerin

geri bildirimleri eyleme doniistiirmelerine ve 6grenmelerini ileriye tasimalarina olanak saglar.

11
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feedback and feedforward to adjust their learning and taking responsibility for their learning
process . This approach aims to develop learners’ self-regulation skills.
Self-assessment, peer assessment and reflection enable learners to act on feedback and

move their learning forward.)
7.3. Ogrenmenin Degerlendirilmesi (4ssessment of Learning)

Ogrenmenin degerlendirilmesi, 6grenme siireci sonunda &grenenlerin bilgi, beceri ve
kavramsal anlayis diizeylerini belirlemek amaciyla yapilir. Bu degerlendirmeler, 6grenme hedefleri
ve basar dlgiitleri dogrultusunda planlanir.

Elde edilen sonuglar raporlamada kullanilir ve sunulan geri bildirimler ve ileri bildirimler,

ogrenenlerin ilerlemelerini anlamalarina ve gelecekteki 6grenmelerine yon vermelerine destek olur.

(Assessment of learning takes place at the end of the learning process to determine
learners’ knowledge, skills and conceptual understanding. These assessments are planned in

alignment with learning goals and success criteria.

The results are used for reporting, while feedback and feedforward help learners

understand their progress and guide their future learning.)

8. DEGERLENDIRME ARACLARI (A4SSESSMENT TOOLS)

Degerlendirme stireglerinde, ogrenenlerin farkli 6grenme yollarin1 ve gelisim alanlarini
goriiniir kilmak amaciyla ¢esitli, esnek ve amaca uygun 6lgme araglar1 kullanilir.
Bu araglar, 6grenme siirecini destekleyen, geri bildirimi ve ileri bildirimi giliglendiren ve

Ogrenenlerin 6grenmeye aktif katilimini tesvik eden bir anlayisla segilir.

Okulumuzda, tiim 6grenenlerin akademik, sosyal-duygusal ve davranissal ihtiyaglariin erken
fark edilmesini ve ihtiyaglari dogrultusunda uygun desteklere erismelerini saglayan kapsayici bir
destek yaklasimi olan Cok Katmanli Destek Sistemi (MTSS) uygulanir. Evrensel, hedefli ve
bireysellestirilmis destekler; gozlem formlari, evrensel tarama ve ilerleme izleme verileri
dogrultusunda planlanir, uygulanir ve diizenli olarak degerlendirilir. Her 6grenene donemde iki kez,

yilda toplam dort kez IB Profil Karneleri verilir. Rehberlik Servisi, Cok Katmanli Destek Sistemi

12
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(MTSS) kapsaminda Ogrenen ihtiyaclarinin belirlenmesi, uygun desteklerin planlanmasi,

ilerlemenin izlenmesi ve ilgili paydaslarla isbirliginin yiiriitiilmesinde koordinasyon saglar.

Okulumuzda kullanilan baslica degerlendirme araglar1 sunlardir:

Oz degerlendirme (bkz: Ek-1) ve akran degerlendirme formlar1 (bkz: Ek-2)

Gozlem kayitlari, eylem geri bildirimi dokiimanlar1 (bkz: Ek-3)

Gezi gozlem formlar1 (bkz: Ek-4), tema ve ilinite hedefleriyle iliskilendirilmis saha
calismalari

Ogrenen portfolyolar1, portfolyo dosyalar1 (bkz: Ek-5) ve bireysel ya da grup
sunumlari

Proje ve performans calismalari, disiplinleriistii ve gercek yasam baglamli gérevler
Akran degerlendirme uygulamalar1 ve yapilandirilmis geri bildirim stiregleri

Diizey belirleme testleri, agik u¢lu sorular ve performans gorevleri

Soru Uggeni (bkz: Ek-6), Soru Kalemi (bkz: EKk-7) ve yonlendirici, diisiinmeyi
derinlestiren soru teknikleri

Merak Duvar1 (bkz: Ek-8), 6grenenlerin meraklarini, aragtirma sorularini ve 6grenme
stirecindeki diistincelerini goriiniir kilan araglar

Ogrenme Giinliigii (bkz: Ek-9), doniisiimlii diisiinme, 6z farkindalik ve 6z diizenleme
becerilerini destekleyen yazili ve gorsel kayitlar

Gelisim Degerlendirme Formlar1 (bkz: Ek-10)

Siire¢ Degerlendirme Uygulamalar1 (bkz: Ek-11)

Atasozii ve Deyimler Kosesi (bkz: Ek-12)

Kelime Bankasi (bkz: Ek-13)

Oryantasyon Gozlem Formu (bkz: Ek-14)

Gor, Diisiin, Merak et / See, Think Wonder (bkz: EKk-15)

Profil Karneleri (bkz: Ek-16)

A variety of flexible and fit-for-purpose assessment tools are used to make learners’

different learning pathways and areas of development visible. These tools are selected to support

the learning process, strengthen feedback and feedforward, and encourage learners’ active

participation in learning.

Our school implements a Multi-Tiered System of Supports (MTSS), an inclusive approach

that enables the early identification of all learners’ academic, social-emotional and behavioural

13
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are planned, implemented and regularly evaluated using observation forms, universal screening
data and progress monitoring data. Each learner receives an IB Learner Profile Report twice per
semester, amounting to four reports per year. Within the MTSS framework, the School
Counselling Service coordinates the identification of learners’ needs, the planning of appropriate

support, progress monitoring and collaboration with relevant stakeholders.
The main assessment tools used in our school are as follows:

o Self-assessment forms (Cf.: I-1) and peer-assessment forms (Cf.: 1-2)
® Observation records, action tracking forms and action feedback documents (Cf.: 1-3)
o Field trip observation forms (Cf.: 1-4) and fieldwork activities linked to themes and
unit objectives
® Learner portfolios (Cf.: I-5), portfolio files and individual or group presentations
® Project and performance tasks, including transdisciplinary and real-life
context-based assignments
® Peer-assessment practices and structured feedback processes
e Diagnostic assessments, open-ended questions and performance tasks
® The Question Triangle (Cf.: 1-6), Question Pen (Cf.: I-7) and guiding question
techniques that deepen thinking
o The Wonder Wall (Cf.: I-8), tools that make learners’ curiosities, inquiry questions
and thinking throughout the learning process visible
o Learning Journals (Cf.: 1I-9), written and visual records that support reflection,
self-awareness and self-regulation skills
e Developmental Assessment Forms (Cf.: 1-10)
o Formative Assessment Practices (Cf.: I-11)
® Proverbs and Idioms Corner (Cf.: 1- 12)
o Word Bank (Cf.: I- 13)
e Orientation Observation Form (Cf.: 1-14)
® See, Think, Wonder (Cf.: I-15)
® IB Learner Profile Reports (Cf.: I- 16)

14
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Portfolio)

Degerlendirme Tiirii Sorumlu Zamanlama Kullanilan Araglar Amacg
(Type of Assessment) | (Responsible) (Timing) (Learning Tools) (Purpose)
On degerlendirme Ogretmen Unite baslangic1 | Merak Duvari, kavram On bilgi ve
(Tanilayicr) (Teacher) (Tuning In to the | haritasi, yonlendirici hazirbulunuslugu
(Diagnostic Unit) sorular belirlemek
Assessment) (Wonder Wall, Concept Map,| (To explore learners’ prior
Guiding Questions) understandings and
readiness for learning)
Siire¢ degerlendirme | Ogretmen Siirec boyunca | Gozlem formlar, 6grenme | Ogrenmeyi yonlendirmek
(Bicimlendirici) (Teacher) (Throughout the | giinliikleri, eylem izleme ve derinlestirmek
(Formative learning journey)| (Observation forms, learning| (To support and deepen
Assessment) Jjournals, action tracking learners’ understanding)
tools)
Oz degerlendirme Ogrenen Unite ortasi / Déniisiimlii diisiinme Oz farkindalik ve
(Self Assessment) (Learner) sonu formlari, hedef belirleme | 6grenen ajansi
(Midway through | araclari gelistirmek
the unit / At the (Reflection (To develop self-awareness
conclusion of the | forms,Goal-setting and learner agency)
unit) strategies)
Akran degerlendirme| Ogrenen Siirec icinde Yapilandirilmis akran geri | Geri bildirim kiiltiirii
(Peer Assessment) (Learner) (During the bildirim formlari gelistirmek
learning process) | (Structured peer feedback (To develop a culture of
forms) feedback)
Son degerlendirme | Ogretmen Unite sonu Rubrikler, performans Ogrenme hedeflerine
(Summative (Teacher) (At the conclusion| gorevleri, portfolyo ulasma diizeyini gormek
Assessment) of the unit) (Rubrics, Performance tasks,| (To assess the extent to

which learners have
achieved the learning
goals)

9. OGRENME TOPLULUGUNUN HAKLARI VE SORUMLULUKLARI (RIGHTS AND
RESPONSIBILITIES OF THE LEARNING COMMUNITY)

9.1. Ogretmenler (Teachers)

Olgme ve degerlendirme siirecini planlar, uygular ve diizenli olarak izler.

Degerlendirme uygulamalarini IB felsefesi, iinite hedefleri, kavramsal ¢erceve ve 6grenmeye

yaklagimlar (ATL) dogrultusunda yapilandirir; elde edilen verileri analiz ederek adil, seffaf ve

veriye dayali kararlar alir.

Ogrenenlere nitelikli ve zamaninda geri bildirim ve ileri bildirim sunarak 6grenmenin

derinlesmesini destekler.
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They design assessment practices in line with the IB philosophy, unit objectives, conceptual
frameworks and Approaches to Learning (ATL) and analyze the data collected to make fair,
transparent and data-informed decisions.

They support the deepening of learning by providing learners with timely and high-quality
feedback.)

9.2. Veliler (Parents/Guardians)

Ogrenenlerin &grenme siireci ve gelisimi hakkinda diizenli ve acik bicimde veliler
bilgilendirilir.
Raporlama siiregleri, bireysel geri bildirimler ve toplantilar araciligiyla siirece dahil edilir; IB

ogrenme yaklasimi dogrultusunda 6grenmenin evde de desteklenmesine katki saglar.

(Parents/Guardians are regularly and clearly informed about learners’ learning processes
and development.
They are involved in the process through reporting processes, individual feedback and

meetings and contribute to supporting learning at home in line with the IB approach.)

9.3. Ogrenenler (Learners)

IB 6grenen profili dogrultusunda 6grenme siirecinin aktif 6znesi olarak konumlanir. Kendi
o0grenme hedeflerini belirler, 6grenme siirecini izler ve doniisiimlii diisiinme yoluyla giiclii yonleri
ve gelisim alanlar iizerine farkindalik gelistirir.

Oz degerlendirme ve akran degerlendirme uygulamalar1 araciligiyla 6z diizenleme,
sorumluluk alma ve 6grenen ajans1 gelistirir; aldig1 geri bildirimleri ve ileri bildirimleri 6grenmesini

derinlestirmek ve eyleme doniistiirmek i¢in kullanir.

(Learners position themselves as active agents of the learning process in line with the IB
Learner Profile. They set their own learning goals, monitor their learning processes and develop

awareness of their strengths and areas for growth through reflection.

Through self-assessment and peer assessment, learners develop self-regulation,
responsibility and learner agency, and uses feedback and feedforward to deepen learning and

take action.)
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Olgme ve Degerlendirme Birimi, okul genelinde dlgme ve degerlendirme uygulamalariin
planlanmasi, uygulanmasi, izlenmesi ve gelistirilmesinden sorumludur. Birim, degerlendirme
stireclerinin 6grenmeyi destekleyen, adil, kapsayict ve d6grenen odakli bir anlayisla yiiriitiilmesini
saglar.

Birim; okulun O6lgme ve degerlendirme politikasinin IB felsefesi ve PYP yaklagimi
dogrultusunda uygulanmasimi koordine eder, 6grenme hedefleri ile degerlendirme yaklagimlar
arasindaki tutarliligi gozetir ve 6gretmenlere rehberlik eder.

Degerlendirme verileri diizenli olarak analiz edilerek 6gretim uygulamalarinin gelistirilmesi,
farklilastirilmis planlama ve 6grenen destegi i¢in kullanilir. Birim ayrica kapsayici degerlendirme
uygulamalarini destekler, gerekli uyarlamalar i¢in ilgili birimlerle isbirligi yapar ve d6gretmenlerin

Olgme-degerlendirme yeterliklerini gelistirmeye yonelik mesleki gelisimi destekler.

(The Assessment Unit is responsible for the planning, implementation, monitoring and
development of assessment practices across the school. It ensures that assessment is conducted in
a learning-supportive, fair, inclusive and learner-centered manner.

The unit coordinates the implementation of the school’s assessment policy in line with the
IB philosophy and the PYP approach, ensures alignment between learning objectives and
assessment practices and provides guidance to teachers. Assessment data are regularly analyzed
to inform differentiated planning, learner support and the improvement of teaching and learning.

The unit also supports inclusive assessment practices, collaborates with relevant
departments on necessary accommodations and contributes to teachers’ professional

development to promote a shared understanding of effective assessment across the school.)

10. ON, SUREC VE SON DEGERLENDIRME UYGULAMALARI (PRE-, FORMATIVE
AND SUMMATIVE ASSESSMENT PRACTICES)

Okulumuzda degerlendirme, 6grenenlerin 6grenme yolculugunu biitiinciil bi¢imde izlemek ve
desteklemek amaciyla On (tanilayici), siire¢ (bigimlendirici) ve son (sonug) degerlendirme
asamalarindan olusan yapilandirilmis bir dongii i¢inde yiiriitiiliir.

Bu yaklagim, IB’nin arastirma—eylem—doniisiimlii diisiinme anlayisiyla uyumludur.
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(At our school, assessment is conducted within a structured cycle consisting of
pre-assessment (diagnostic), formative assessment (process-oriented) and summative assessment,
with the aim of holistically monitoring and supporting learners’ learning journeys.

This approach is aligned with the IB inquiry—action—reflection cycle.)

10.1. Tanilayic1 Degerlendirme-On Degerlendirme (Diagnostic Assessment — Pre- assessment)

Ogrenenlerin hazir bulunusluk diizeylerini, 6nceki bilgi ve deneyimlerini, kavramsal algilarini
ve merak alanlarim1 belirlemek amaciyla kavram analizleri, beyin firtinas1 ¢alismalari, Merak
Duvari, Soru Uggeni, Soru Kalemi ve 6n gdzlemler kullanilir.

Bu asamada elde edilen veriler, {inite hedeflerinin netlestirilmesi ve 6gretim siirecinin 6grenen

ihtiyaclara gore planlanmasina rehberlik eder.

(Concept analyses, brainstorming activities, the Wonder Wall, the Question Triangle, the
Question Pen and initial observations are used to identify learners’ readiness levels, prior
knowledge and experiences, conceptual understandings and areas of curiosity.

The data gathered at this stage guide the clarification of unit objectives and the planning of

instruction according to learners’ needs.)

10.2. Siire¢ Degerlendirme (Bicimlendirici Degerlendirme)(Formative Assessment—Process

Assessment)

Ogrenme siireci boyunca &grenenlerin ilerleyisini izlemek ve gelisimi desteklemek amaciyla
ogrenme giinliikkleri, donilistimlii diistinme formlari, yonlendirilmis sorgulamalar, 6z ve akran
degerlendirme formlari, gozlem ve eylem izleme formlari, eylem geri bildirimi ile portfolyo
dosyalar1 kullanilir.

Siirecten elde edilen veriler, 6gretim stratejilerinin esnek bi¢imde yeniden yapilandirilmasina

ve 6grenmenin derinlestirilmesine olanak tanir.

(Throughout the learning process, learning journals, reflection forms, guided inquiries,
self- and peer-assessment forms, observation and action tracking forms, action feedback and
portfolio files are used to monitor learners’ progress and support development.

Data obtained from this process allow for the flexible restructuring of instructional

strategies and the deepening of learning.)
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Okulumuzda Rehberlik Servisi koordinasyonunda yiiriitiilen Cok Katmanh Destek Sistemi
(MTSS); 6grenenlerin akademik, sosyal-duygusal ve davranigsal ihtiyaclarini erken donemde fark
etmeyi ve uygun destegi planlamay1 amaclayan veri temelli bir yaklagimdir. Siireg; evrensel tarama,

gbzlem, ilerleme izleme ve degerlendirme yoluyla yiirttiiliir.

Elde edilen veriler dogrultusunda ogrenenler; Tier 1 (Evrensel Destek), Tier 2 (Hedefli
Destek) ve Tier 3 (Yogun ve Bireysellestirilmis Destek) kapsaminda izlenir. PDR Servisi,
ogretmenler ve gerektiginde 0grenenin gelisimini birlikte degerlendirerek destegin siirdiiriilmesi

veya farklilastirilmasina yonelik kararlar alirlar.

(The Multi-Tiered System of Supports (MTSS), coordinated by our School Counselling
Service, is a data-based approach aimed at identifying learners’ academic, social-emotional and
behavioural needs early and planning appropriate support. The process involves universal

screening, observation, progress monitoring and assessment.

Based on the data collected, learners’ progress is monitored within Tier 1 (Universal Support),
Tier 2 (Targeted Support) and Tier 3 (Intensive and Individualised Support). The School
Counselling Service and teachers jointly evaluate learners’ development and make decisions

about continuing or adjusting support as needed.)

10.3. Sonu¢ Degerlendirme- Son Degerlendirme (Summative Assessment — Final Assessment)

Ogrenme siireci sonunda dgrenenlerin bilgi, beceri ve kavramsal anlayis diizeylerini ortaya
koymak amaciyla sunumlar, proje ve performans calismalari, beceri temelli performans gorevleri,
diizey belirleme testleri ve portfolyo sergileri kullanilir.

Sonuglar, 6grenme hedeflerine ulagma diizeyini yansitmakla birlikte raporlama siireglerinde

ve ileriye doniik 6gretim planlamalarinda veri olarak degerlendirilir.

(At the end of the learning process, presentations, project and performance tasks,
skill-based performance assignments, diagnostic assessments and portfolio exhibitions are used
to demonstrate learners’ levels of knowledge, skills and conceptual understanding.

The results reflect the level of achievement of learning objectives and are used as data in

reporting processes and future instructional planning.)
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ATL Alam
(Approaches to Learning)

Degerlendirme Odag:
(Assessment Focus)

Kullanilan Araclar
(Tools Used)

Diisiinme Becerileri
(Thinking Skills)

Soru iiretme (Questioning)
Baglanti kurma

(Making connections)
Doniisiimlii diisiinme
(Reflection)

Soru Kalemi
(Question Pen)
Soru Ucgeni
(Question Triangle)
Ogrenme Giinliigii
( Learning Journal)

iletisim Becerileri
(Communication Skills)

Diisiinceleri ifade etme
(Expressing ideas)

Sunum rubrikleri

( Presentation Rubrics)

Sozlii geri bildirim

(Verbal Feedback)

MTSS ilerleme izleme kayitlar
( MTSS Progress Monitoring
Records)

Oz Yonetim Becerileri
(Self-management)

Hedef belirleme (Goal
setting)

Siireci yonetme (Managing
the process)

Oz degerlendirme formlar:
(Self-assessment forms)

Hedef izleme

(Goal tracking)

MTSS evrensel tarama verileri

( MTSS Universal Screening Data)

Ogretmen ve rehber 6gretmen
gozlem formlari

(Teacher and School Counsellor
Observation Forms)

Sosyal Beceriler
(Social skills)

Is birligi, sorumluluk
(Collaboration,
responsibility)

Akran degerlendirme formlari
(Peer assessment forms)

Arastirma Becerileri
(Research Skills)

Bilgiye ulasma ve kullanma
(Accessing and using
information)

Portfolyo calismalari, saha
gozlemleri
(Portfolio work, field observations)

11. FARKLILASTIRILMIS VE OGRENEN MERKEZLi DEGERLENDIRME
(DIFFERENTIATED AND LEARNER-CENTERED ASSESSMENT)

Okulumuzda degerlendirme uygulamalari, 6grenenlerin bireysel farkliliklarini, 6grenme
hizlariny, ilgi alanlarinit ve 6grenmeye yaklasimlarint gozeten farklilagtirilmis ve 6grenen merkezli
bir anlayisla planlanir.

Degerlendirme, tiim 6grenenler i¢in adil erisimi ve anlamli 6grenmeye katilimi destekleyecek
bicimde yapilandirilir. Bu dogrultuda; akademik olarak ileri diizeyde olan Ogrenenler i¢in
zenginlestirilmis gorevler, derinlestirilmis proje ve performans caligmalari sunulurken, destek
ihtiyac1 olan Ogrenenler i¢in bireysel gelisim planlari, uyarlanmis performans gorevleri ve

yapilandirilmig geri bildirim siiregleri uygulanir.
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Degerlendirme araclari; rubrikler, portfolyo dosyalari, gozlem ve eylem izleme formlari ile 6z
ve akran degerlendirme uygulamalar1 aracilifiyla 68renenlerin gelisimini siire¢ i¢inde izlemeyi
hedefler.

Her 6grenenin 6grenme stireci, kendi baslangi¢ noktasi ve gelisim diizeyi dikkate alinarak
degerlendirilir. Bu yaklasim, 6grenenlerin gii¢lii yonlerini goriiniir kilmayi, gelisim alanlarii
desteklemeyi ve 6grenme sorumlulugunu tistlenmelerini tesvik etmeyi amaglar.

Boylece degerlendirme, karsilastirmaya dayali bir sonugtan ziyade, bireysel ilerlemeyi ve
stirekli gelisimi merkeze alan bir 6grenme araci héline gelir.

Okulumuzda Rehberlik Servisi koordinasyonunda yiiriitiilen Cok Katmanli Destek Sistemi
(MTSS) kapsaminda degerlendirme tek seferlik bir 6l¢tim olarak degil; evrensel tarama, gozlem,
veri toplama, miidahale, ilerleme izleme ve yeniden degerlendirme asamalarindan olusan dongiisel
bir siire¢ olarak ele alinir. Tier 1 (Evrensel Destek) tiim 6grenenlere sunulan nitelikli ve kapsayici
uygulamalari; Tier 2 (Hedefli Destek) ek destege ihtiya¢ duyan dgrenenlere yonelik planli ve siireli
miidahaleleri; Tier 3 (Yogun ve Bireysellestirilmis Destek) ise daha yogun ve bireysellestirilmis
destek stire¢lerini kapsar.

(At our school, assessment practices are planned with a differentiated and learner-centered
approach that considers learners’ individual differences, learning pace, interests and approaches
to learning.

Assessment is structured in ways that support equitable access and meaningful participation
in learning for all learners. Accordingly, enriched tasks and extended project and performance
activities are offered for academically advanced learners, while individualized development plans,
adapted performance tasks and structured feedback processes are implemented for learners
requiring additional support.

Assessment tools aim to monitor learners’ development over time through rubrics, portfolio
files, observation and action tracking forms and self- assessment and peer-assessment practices.

Each learner’s learning process is assessed by taking into account their individual starting
point and level of development. This approach aims to make learners’ strengths visible, support
areas for development and encourage learners to take responsibility for their learning.

Thus, assessment becomes a learning tool centred on individual progress and continuous

development rather than an outcome based on comparison.

Within the Multi-Tiered System of Supports (MTSS), coordinated by our School
Counselling Service, assessment is viewed as a cyclical process involving universal screening,

observation, data collection, intervention, progress monitoring and reassessment, rather than a
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provided to all learners; Tier 2 (Targeted Support) involves planned, time-limited interventions
for learners who need additional support; and Tier 3 (Intensive and Individualised Support)

provides more intensive and individualised support.)

12. OLCME VE DEGERLENDIRME POLITiKASININ DiGER POLIiTiKALARLA
ILISKiSI (RELATIONSHIP OF THE ASSESSMENT POLICY WITH OTHER POLICIES)

12.1. Kapsayicihk Politikasi ile iliskisi (Relationship with the Inclusion Policy)

Olgme ve degerlendirme uygulamalari, tim Ogrenenlerin bireysel ihtiyaglarini gozeten
kapsayic1 ve esnek bir anlayisla planlanir. Ogrenenlerin dgrenmelerini adil ve anlamli bigimde

ortaya koyabilmeleri i¢in uygun uyarlamalar yapilir.

(Assessment practices are inclusive and flexible, responding to the individual needs of all
learners. Appropriate accommodations ensure that learners can demonstrate their learning fairly

and meaningfully.)

12.2. Dil Politikasi ile iliskisi (Relationship with the Language Policy)

Olgme ve degerlendirme siireci, dilin &grenmenin aract ve {iriinii oldugu anlayisiyla
yapilandirilir. Ogrenenlerin dil profilleri dikkate alinarak, diisiincelerini farkl1 yollarla ifade etmeleri

desteklenir.

(Assessment recognizes language as both a tool for and a product of learning. Learners’

language profiles are considered and multiple ways of expression are encouraged.)

12.3. Akademik Diiriistliik Politikas: ile iliskisi (Relationship with the Academic Integrity
Policy)

Olgme ve degerlendirme siiregleri, akademik diiriistliik ilkeleri dogrultusunda yiiriitiiliir.

Uygulamalar, 6zgiinliik, etik davranis ve sorumluluk bilincini destekler.
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ethical behavior and responsibility.)

12.4. Kayit ve Kabul Politikasi ile Tliskisi (Relationship with the Admissions and Enrollment
Policy)

Olgme ve degerlendirme, kayit ve kabul siirecinde 6grenenlere iliskin biitiinciil bilgi sunmak
amaciyla kullanilir; eleme araci olarak kullanilmaz. Bu yaklagim, PYP’nin kapsayici ve erisilebilir

egitim anlayisini destekler.

(Assessment supports a holistic understanding of learners during admissions and is not

used for selection or elimination, aligning with the PYP commitment to inclusive education.)

13. POLITIKA GOZDEN GECIRME DONGUSU (POLICY REVIEW CYCLE)

e ilk yayimlanma: 23.02.2026

e (Gozden gecirme: 01.09 2026

e (Gozden gecirme sikhigi: 1 Yil

e Sorumlu birim: Pedagojik Liderlik Ekibi ve Okul Y 6netimi
e Paylasim ortami: Sebit Platformu, Okulun WEB Sitesi,

e [nitial Publication: 23.02.2026

® Review Date: 01.09 2026

® Review Frequency: Annually

® Responsible Units: Pedagogical Leadership Team and School Leadership
o Sharing Platforms: Sebit Platform, School Website)
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15. EKLER (APPENDICES)

EK-1 Oz Degerlendirme / Self-Assessment.docx

EK-2 Akran Degerlendirme / Peer Assessment.docx Ornek Akran Degerlendirme Formu

EK-3 Eylem Geri Bildirimi / Action Feedback.docx

EK-4 Gezi Gozlem Formu

EK-5 Portfolyo Dosya.pdf

EK-6 Soru Ucgeni-Question Triangle jpeg

EK-7 Soru Kalemi-Question Pencil.jpeg

EK-8 Merak Duvari / Wonder Wall.jpg
EK-9 Ogrenme Giinliigii / Learning Journal.docx

EK-10 Gelisim Degerlendirme / Developmental Assessment.docx
EK-11 Siire¢ Degerlendirme-Ongoing Assessment.docx

EK-12 Atasozii ve Deyimler Kosesi

EK-13 Kelime Bankasi

EK-14 Oryantasyon Gozlem Formu
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https://www.ibo.org/programmes/primary-years-programme/
https://docs.google.com/document/d/1eoA8LAlLER2aPmzqJnn8rmE_ZyRjxDde/edit?usp=drive_link&ouid=108964592567079644266&rtpof=true&sd=true
https://docs.google.com/document/d/1SMuqOi9N_7FIr24S7s1fZFymGnCIrbfj/edit?usp=drive_link&ouid=100554810101833211496&rtpof=true&sd=true
https://drive.google.com/file/d/1YsdHAAEQ-xrLIiNQzCzbAcSnOF4Ee00U/view?usp=drive_link
https://docs.google.com/document/d/1_D4hPKNfvxnct9WxzlOiRS2DbeHGS8pe/edit?usp=drive_link&ouid=100601030620102286075&rtpof=true&sd=true
https://docs.google.com/document/d/18CBCvtWkaOxXd8f7wntELx3htYVpCudT/edit?usp=drive_link&ouid=100601030620102286075&rtpof=true&sd=true
https://drive.google.com/file/d/1kzXxOkCSEUUXxfZjwgTw6hFckU0YJmLd/view?usp=drive_link
https://drive.google.com/file/d/1SK3k0A0K3N6UUyKp05F8Cj7cvwoDjBsX/view?usp=drive_link
https://drive.google.com/file/d/1rkOIny-my7dQHPQRgBYOLyK3vZIzslrb/view?usp=drive_link
https://drive.google.com/file/d/1JBicfkeqHvCmDuUh2X6tujMCflUsjaFv/view?usp=drive_link
https://docs.google.com/document/d/1qH19KpCrE4YiIz_IP7RhTUsrMEl6ihES/edit?usp=drive_link&ouid=100601030620102286075&rtpof=true&sd=true
https://docs.google.com/document/d/1YNXU4pILpLSDz4xyI-Pqmo1RZIrjqTsE/edit?usp=drive_link&ouid=100601030620102286075&rtpof=true&sd=true
https://docs.google.com/document/d/1x_yyeBFyF9xGCSUfvcV4hDGV-jJdr2oo/edit?usp=drive_link&ouid=108964592567079644266&rtpof=true&sd=true
https://drive.google.com/drive/folders/1DtVKiBou4K1jISaaohuWMFg4wACoHkfx?usp=sharing
https://drive.google.com/drive/folders/1eZoZwx7etiua0abyh2b-KQ9sMOJO0yQs?usp=sharing
https://drive.google.com/file/d/1T3lsOI-2Sh0yYyi3tylfculFBN0j7JJ5/view?usp=drive_link

/Nazmi Arikan
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EK-15 See, Think, Wonder

EK-16 IB Profil Karneleri

16. KOMITE UYELERI (COMMITTEE MEMBERS)

e Dogus AYDIN — IB PYP Koordinatorii (IB PYP Coordinator)
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o Tugba SAYGI — Miidiir Yardimcisi- Klinik Psikolog (Vice Principal — Clinical

Psychologist)

e Selen DOGAN - ingilizce Ogretmeni (English Language Teacher)

e Muhtesem Merve ERASLAN -Bilisim Teknolojileri Ogretmeni (IT Teacher)

e Cigdem UZUNCAKMAK- Sinif Ogretmeni (Classroom Teacher)

e Ilker BAYRAKTAR- Sinif Ogretmeni (Classroom Teacher)

e Beste GUNCICEK- Sinif Ogretmeni (Classroom Teacher)

e Dilek GUNGOR- Sinif Ogretmeni (Classroom Teacher)

e Mehmet BAYTEKIN- Sinif Ogretmeni(Classroom Teacher)

e Berkay MEC- Sinif Ogretmeni(Classroom Teacher)

e Sevda SAKARYA - Ingilizce Ogretmeni (English Language Teacher)
e Cisem CIL- ingilizce Ogretmeni (English Language Teacher)

e Irmak SEL- Ispanyolca Ogretmeni (Spanish Language Teacher)

26


https://docs.google.com/document/d/1KUy3vPot-vBkMNpLvTi2aGUCKg5Gn3-yT46HAzG6jZ0/edit?tab=t.0
https://drive.google.com/file/d/1sumNZ0LcwgKEoH2txdSDE8LVg7kN4lWE/view?usp=drive_link
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